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Objective: The present study aimed to determine the mediating role of emotional self-
regulation in the relationship between school climate and students’ social emotional
competence. In addition, the study sought to elucidate the mechanisms through which
school climate influences students’ social emotional development.

Method: This research employed a descriptive correlational design using structural
equation modeling (SEM). The statistical population consisted of all second-cycle
elementary school students in Khorramabad during the 2023-2024 academic year. A
sample of 340 students (143 girls and 197 boys) was selected through stratified random
sampling. Data were collected using the Emotional Regulation Questionnaire (ERQ), the
School Climate Questionnaire (SCQ),
Questionnaire (SECQ).

Results: The results indicated that the proposed model demonstrated a good fit to the

and the Social Emotional Competence

data. The direct effects of school climate on social emotional competence, school climate
on emotional self-regulation, and emotional self-regulation on social emotional
competence were significant (p < 0.05). Furthermore, emotional self-regulation was
found to play a significant mediating role in the relationship between school climate and
social emotional competence.

Conclusion: Based on the findings, school climate exerts a significant indirect influence
on students’ social emotional competence through the mediating role of emotional self-
regulation. These results highlight the importance of improving school climate and
strengthening emotional regulation skills in enhancing students’ social emotional
capabilities. Moreover, attention to these factors can contribute effectively to the design
of educational programs and school-based interventions.
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Introduction
This study emphasizes the importance of social emotional competence as one of the

fundamental components of students’ development and academic success. Social emotional
competence encompasses a set of skills and attitudes that enable individuals to function
effectively in emotional domains and social relationships. Research indicates that students who
possess higher levels of social emotional competence demonstrate better academic
performance, experience more positive relationships, and exhibit fewer behavioral problems at
school. Furthermore, the role of school climate is highlighted as a significant factor influencing
students’ emotions, feelings, and social interactions. School climate reflects the perceptions of
school members regarding the physical, social, emotional, and academic environment of the
school. Empirical studies have confirmed a significant association between school climate and
students’ social emotional competence. The discussion also underscores the importance of
emotional self-regulation, defined as the ability to manage and modulate one’s emotions
effectively. This capacity enables children to display appropriate behaviors in social and
academic contexts. Previous research has demonstrated that emotional self-regulation is
positively related to both school climate and social emotional competence. Finally, considering
the central role of students in the educational system and the adverse consequences associated
with deficiencies in social emotional competence, the necessity of examining related
contributing factors is emphasized. Accordingly, the present study was conducted to investigate
and model students’ social emotional competence based on school climate, with emotional self-
regulation serving as a mediating variable.

Method

This research employed a descriptive correlational design using structural equation modeling
(SEM). The statistical population consisted of all second-cycle elementary school students in
Khorramabad during the 2023-2024 academic year. A sample of 340 students (143 girls and
197 boys) was selected through stratified random sampling. Data were collected using the
Emotional Regulation Questionnaire (ERQ), the School Climate Questionnaire (SCQ), and the
Social Emotional Competence Questionnaire (SECQ).

Results

The results indicated that the proposed model demonstrated a good fit to the data. The direct
effects of school climate on social emotional competence, school climate on emotional self-
regulation, and emotional self-regulation on social emotional competence were significant (p <
0.05). Furthermore, emotional self-regulation was found to play a significant mediating role in
the relationship between school climate and social emotional competence.

Conclusion
This study was conducted with the aim of examining the mediating role of emotional
self-regulation in the relationship between school climate and social emotional competence
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among upper elementary school students in Khorramabad. The findings indicated that a positive
and supportive school climate can directly enhance students’ social emotional competence by
providing opportunities for effective communication, fostering constructive relationships
between students and teachers, and strengthening students’ sense of emotional security. The
results also showed that a favorable school climate plays an important role in enhancing
emotional self-regulation; that is, being in an organized, warm, and trustworthy environment
promotes positive emotions and greater well-being among students, thereby improving their
ability to manage and regulate their emotions. Furthermore, the findings revealed that emotional
self-regulation directly influences social emotional competence. Students who are able to
control their emotions and respond appropriately in social contexts tend to engage in more
effective social interactions and demonstrate better emotional adjustment. Overall, the analyses
demonstrated that school climate, in addition to having a direct effect, also indirectly increases
social emotional competence through the mediating role of emotional self-regulation.
Therefore, the school environment can serve as a significant predictor of students’ emotional
and social abilities, both directly and by strengthening emotion-regulation skills.

Despite these findings, the study faced certain limitations, including the restriction of the
sample to upper elementary students in Khorramabad, reliance on questionnaires as the sole
data-collection tool, and the cross-sectional nature of the research, which limits causal
inference. Accordingly, it is recommended that future studies be conducted across different
grade levels and regions and employ a wider range of assessment tools for more accurate
measurement of variables. From a practical perspective, implementing educational programs
aimed at enhancing social emotional competence along with training in emotional
self-regulation skills can play an important role in improving students’ abilities and
strengthening the influence of school climate in this domain.
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